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The Goals for this session are...

1. | know 2.1 can use 3. | have 4. | will be
where my targeted strategiesto | able to ADD
students are CAN-DO expand my Risk-Taking
and what Statements students’ and
they need to to design use of the | Personalization
be able do to | units, lessons target to rubrics used
get to the and language. for
next level. assessments. assessment.
Targeted Student Elaboration Risk-Taking
Proficiency CAN-DO ... and
Level? Text-Type Personalization




1. | know
where my
students are
and what
they need to
be able do to
get to the
next level.

ACTFL Performance and Proficiency Guidelines
for Language Learners

- HH"""-
,r"j h-‘“‘&_
Superlor :3
- |
. L~
h\‘\-\.\ - /
~
gy — @
| ) {
= | Advanced - High / -
| i
'.'-:\"\H HI _||.L.-' .--"'-' [
L ™ | ) |
Superlor ‘aﬁ ~. 1 Advanced - Mid .'//; /
N
Can supporl opinions ll*.l“ | |' fl
nypohesize, Y .| Advanced - Low { .~
:u?n_-_ss absiract L I Advanced
opics and handle L e \ | .
a linguistically ' N | Pre-Advanced | -~ (:an marrate and
unfarnilier sibuation. 1 ) . [ 'l describe In past,
m:\\ |II Intermediate - ,"I _,-»’"‘.,;"f present, and future

\ | and handle a
complicaled siluatior
or tramsaction.

\ | High

|I f
N v A
Intermediate | | Intermediate - | /

i i |
Can creale with B Md
language, ask and \Intermediate -
answer simple WoLow
guesiions on familisr b J..f'
topics, and hantla a | Mowlge- | A
simple situation or AN |
tranzaction. VN Hioh gz flf
b ",Irlluvice 4 A Speach IImitad o
'*,.I Mid |';'r-"l memorized material.
b £
- f
Novice -
ul i
f
i
ML
Ly

No spoken language
communicaltion skills




Discuss with your partner. ..
What/Who is the rubric for?




PERA — How will | measure student growth?

Seal of Biliteracy — Intermediate High

Determine pathways and benchmarks

Consider*

— Global Tasks or Language Functions — “What can students
do?”
— Context and Content — “In what settings can students

interact?” -- “On how many topics or themes can students
interact?” — “What vocabulary have students acquired?”

— Text-type — “How much language do students use?” — “What
is the quantity and organization of the discourse?

— Accuracy — “How well is the student understood?” — “What
are the patterns of strengths and weaknesses?” Most
importantly — “What is expected at this student’s level?”



Discuss with your partner. ..
Where are your students at the end
of each year of study?

Novice Low -1 Intermediate Low -4 Advanced Low

Novice Mid - 2 Intermediate Mid - 5 Advanced Mid
Novice High - 3 Intermediate High - 6 Advanced High
Speaking | Level 1 | Level 2 | Level 3 | Level4 | Level 5+
Year 1 6.6% 23.8% 36.7% 3.1% 0.0%
Year 2 5.3% 21.9% 49.3% 5.0% 0.2%
Year 3 2.0% 10.6% 50.7% 11.6% 3%
Year 4 0.9% 3.9% 32.9% 24.4% 3.7%

* lllinois Seal of Biliteracy — Intermediate High




Discuss with your partner. ..
Where are your students at the end
of each year of study?

Novice Low -1 Intermediate Low -4 Advanced Low

Novice Mid - 2 Intermediate Mid - 5 Advanced Mid
Novice High - 3 Intermediate High - 6 Advanced High
Writing | Level 1 | Level 2 | Level 3 | Level 4 | Level 5+
Year | 7.1% 17.2% 49.5% 3.9% 0.1%
Year 2 4.0% 15.2% 59.4% 9.7% 0.6%
Year 3 1.9% 6.0% 52.8% 27.2% 2.5%
Year 4 0.7% 3.2% 36.5% 42.6% 13.2%

* lllinois Seal of Biliteracy — Intermediate High




Why measure student proficiency?
What about Standards-Based Grading?
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TV,

NCSSFL-ACTFL Can-Do Statements
for Language Learners

NCSSFL-ACTFL
Can-Do Statements

Progress Indicators for Language Learners

Interpersonal Communication NCSSFL-ACTFL Can-Do Statements

NOVICE HIGH

| can communicate and exchange information about familiar topics usin? phrases and simple sentences,

sometimes supported by memorized language. | can usually handle short social interactions
in everyday situations by asking and answering simple questions.

I can exchange some personal information. I can ask for and give simple directions.
I can ask and say a home address and e-mail address. I can ask for directions to a place.
I can ask and say someone’s nationality. I can tell someone how to get from one place to another,

I can ask and talk about family members and such as go straight, turn left, or turn right.

their characteristics. I can tell someone where something is located, such as

LT can ask and talk about friends, classmates, teachers, next to, across from, or in the middle of.

or co-workers, I can
I can .
I can make plans with others.
I can exchange information using texts, graphs, I can accept or reject an invitation to do something
or pictures. or go somewhere.
I can ask about and identify familiar things in a picture I can invite and make plans with someone to do

from a story. something or go somewhere.
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Oral Proficiency Interview Descriptors

Proficiency Level*  Global Tasks and Functions Context/ Content Accuracy Text Type
Discuss topics extensively, | Most formal and informal settings. No pattem of errors in basic
support opinions and hypothesize Wid f [i SAructures. Enors vinually nevsr Extended
Deal witha Iingui:ticall - ? : rizge ’ ge-nerg ;ﬁ;ﬁsrf iBriare with Comimunicetion discourse
familiar situation ¥ opics ana some Special elds of | o distract the native speaker
- interest and expertise. from the message.
L Some informal settings ,
h!arraje air:d desr;nh: én | and a limited number of Unde'.s.mﬂdé with sEme
major tmg rames and dea transactional situations. repetition, by speakers Paragraphs
effectively with an unanticipated , . , accustomed to dealing with
complication. Predictable, familiar topics non-native speakers.
related to daily activities.
Create with language Some informal settings ,
_ - | . Understood, with some
initiate, maintain, and bring and a limited number of repetition, by speakers Discrete
Intermediate to a close simple conversations transactional situations. P - DY SPeakers
by asking and respending Precictable. familiar iood accustomed to dealing with sentences
. . FECICiaine, Ianmiliar s non-native speakers.
to simple questions. related to daily activities.
E{JIFI‘I mumcate: minimally Most common informal settings. May be difficult to understand, Individual
with formulaic and rote Y £ dail ffe even for speakers accustomed to  words and
utterances, lists, and phrases Ost common aspects of 0aily 8. | 4ealing with non-natve speakers. | phrases




Begin with:

Global Tasks and

Language

Functions that

CSCTEL 2015 - Linda L Egnatz
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Novice

Minimal
autobiographical
information

Formulaic, rote
phrases

Lists

Highly practiced,
memorized

Informal settings

Most common
aspects of daily life

Difficult to
understand

Intermediate

Create with
language (mix and
match acquired
language)

Ask and answer
simple questions
Narrate and
describe (present)

Predictable and
familiar topics
(daily activities,
personal life)
Understood, with
some repetition

SURVIVAL

CSCTEL 2015 - Linda L Egnatz

Advanced

Narrate and
describe in three
time frames

Handle an
unanticipated
complication

Extended and
more organized

Formal and
informal settings

Topics of general
interest

Easily understood
PARTICIPATORY



Oral Proficiency Interview Descriptors

ACTFL - Proficiency

~_" Leaves: Accuracy

» Pronunciation

« Grammar

- Vocabulary

= Socio-linguistic
appropriateness

» Fluency

Branches: Text Type
« words
« sentences
+ paragraphs

Trunk: Functions

= Ask & answer questions
« Describe

+ Compare & contrast

« Narrate & describe

« Support an opinion

Roofts: Content & Contexts
- Topics
- Social Situations

ClementifTerrill ACTFL Keys to Planning for Leaming 2013 Chantal Thompson 9

Thank you Donna Clementi, Laura Terrill and Chantal Thompson




My Goal: Design Rubrics to
Reward Growth in these areas:

« ROOTS — Content and Context
« TRUNK - Language Functions

« BRANCHES - Text-type
« LEAVES — Accuracy




o

Discuss with your partner...
What language functions (CAN-Dos) are
most important for the level you teach?
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Tree Roots: Theme/Topic Content

Tree Trunk: Language Function

Descriptive Narrative:
. |can describe people. f.ill ¥ -

 |can describe things.

« |can describe places. - ;

« |can describe ideas, concepts, cultures (3 Ps)



Tree Branches: Text-Type

Vocabulary / Length

* | can identify characteristics. (list)

| can write a descriptive sentence.

| can describe in sentences with multiple parts.
(conjunctions)

| can describe with strings of sentences. (pre-

paragraph)

| can write an organized, descriptive paragraph.

Tree Leaves: Accuracy



Accuracy — It’s an “acquired taste.”

* Intelligibility

 Create and survive,
comprehensibility

e Handle an e Q_“fted the Mﬁleon
e MO the !
unexpected B 03 T mean, | put

1 : the -
situation, plates on the
albeit with

errors




Tree Roots: Theme/Topic Content
Tree Trunk: Language Function
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Compare and Contrast [s=esemmmemrmmm e o

| can compare and contrast people.
| can compare and contrast things.
| can compare and contrast places.

| can compare and contrast cultures (3 Ps)



Tree Branches: Text-Type

Vocabulary / Length

| can identify characteristics. (T-chart, Venn
Diagram)

| can create a comparative sentence. (--- but ----)
| can compare and contrast in a sentence with
multiple parts. (conjunctions)

| can compare and contrast with strings of
sentences. (pre-paragraph)

| can create an organized, comparative paragraph.

Tree Leaves: Accuracy
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g, Vivir al TO.P.E. (Carpe Diem) T — Todo en espafol '

fz O - Organizado

g P — Palabras variadas
E - Elaboracion

Keep it simple:

» Target language (no English)
» Variety of vocabulary

» Sentences that answer multiple
- questions (multiple parts)

.+ Elaboration

CSCTEL 2015 - Linda L Egnatz
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‘Student A text-type for speaking
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Interpersonal

Presentational

* Vocabulary

* Type of sentences
e Supported arguments

e Sequential, organization

* Length CSCTEL 2015 - Linda L Egnatz
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Rubric Design

Targeted level? (base vs. growth)

Language functions being assessed

Task completion

Content / Vocabulary (Past, Present, Personalized)

Text-Type / Length / Organization

Accuracy

Reward for Risk-Taking




Assigning grades

Did not complete task

Completed task / targeted language function

Better

> ® 6|0

Accuracy / Amplified
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RUbI'IC Models

SLOS OFLA (Ohlo) ”Student Learnmg Object|ves

™
~ " & of weebly.com prof C = language acquisition efrors P ﬁ
.
5 Most Visted | Getting Started | http://www.ictfl.oeg/si..,
When should | use a performance or a proficiency rubric?
Performance rubrics should be used to assess students throughout the year, incduding when you administrate an 1PA (E.g End of chapter summative test).
3 Proficiency rubrics should be used three times a year (SLO pre-test, mid term test, post test). at the time you administer an 1PA on a non familiar topic {or a topic

(;.{ that has not been recently practiced).

-

* NOVICE NOVICE MID NOVICE HIGH

PROFICIENCY RUBRICS

INTERPRETIVE Interpretive Novice Mid
,  novmid_interpersonal.docx
| Download File
INTERPERSONAL
novmid_presentational. docx
| Download File
PRESENTATIONAL
INTERMEDIATE

PROFICIENCY RUBRICS INTERMEDIATE LOW

4 intlow_interpretive.docx
Download File
S——

47 Interpretive

-

-, Download File

| Download File

,  Intmid_mterpretive.docx

novhigh_interpretive.docx
Download File

novhigh_interpersonal.docx

novhigh_presentational.docx

INTERMEDIATE MID

Download File
e
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PRESENTATIONAL EXCEEDS EXPECTATIONS MEETS EXPECTATIONS ALMOST MEETS DOES NOT
NOVICE MID 3 NOVICE MID 2 EXPECTATIONS MEET

SPEAKING/WRITING NOVICEMID1 | EXPECTATIONS

What language [ Can use words, lists, and highly

PRESENTS PERSONALLY RELEVANT

students use practiced phrases with a high degree of
INFORMATION language accuracy
. . I
What information m} [ Can present basic biographical m} m}
students present information and topics of high interest
Who can understand O [ Can be understood by people who are O O
the students accustomed to interacting with language
learners, however many times with
difficulty.
m} [ Can use the following strategies: m} m}
Presentational Speaking:
What strategies - Use facial expressions and
students use gestures 8!

- Repeat words
- Occasionally resorts to first
language

Presentational Writing: - _
-,
- Can use culturally appropriate
writing conventions g

http //oflaslo weebly. com/proﬂmencv rubrics. html# VD239RbB as
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KWLA — KENTUCKY WORLD LANGUAGE
World Language Proficiency Documents
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kentuckyworldlanguageassociation

World Lanquage Showcase Performance Rubric
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JEFFERSON COUNTY PUBLIC SCHOOLS

WORLD LANGUAGES: Performance Assessment Rubric

JCPS — Jefferson County Public Schools
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CAPS - FLeENS (New Jersey) “Consortium for
Assessing Performance Standards” Rubrics”

nj.org m http/ flenj.org/CAPS/rubrics.shtmd M ﬁ g &~ 1]

led Getting Started httpe//wwwactflorg/s

Foreign Language Educators of New Jersey

Home About v Membership v Profl. Dev. v Annual Conference v Awards v Advocacy v Resources -

CAPS Rubrics

Consortium for Assessing Performance Standards
A New Jersoy FLAP Grant Project

By chicking on the links below you can access the rubrcs that were created by the CAPS progect. The rubncs that are found here were developed dunng the three years
of this project and are based on the ACTFL Pedormance Guidelines for K-12 Leamers. The critena listed m each rubne come duectly from the Guidelines At the novice
and intermadeate level an attempt has bean made to use student-fnendly language. Thus. the critena have baen re-stated m terms of a question that the student would
ask im/harself while completing the assessment task At the pre-advanced level, the language of the rubncs closely corresponds 1o the language in the Gusdelnes By
the time students reach this level they have had extenswve expenence with the nowce and intermediate rubncs 5o that they are ready 1o understand the critena as
defined by professionals n the field. These genenc rubncs were used by teachers as they wiote their own task-specific rubncs

o Interpersonal Speaking Rubri
resentational Writing Rubri

rtive — Novice

werpr

mMerpretive Intermediate
merpretive - Pre.advanced

PE

rsonal - Novice

Merpersonal -~ Intermodiate

resentational - Novice
Yresentational Speaking - Novice
resentational Writing ~ Novice
resentational - Intermediate

|
|
|
|
|
|
o IMerpersonal - Pre-advanced
F
f
;
f
f

resentational - Fre.advanced

http://flenj.org/CAPS/rubrics.shtml

CSCTEL 2015 - Linda L Egnatz



http://flenj.org/CAPS/rubrics.shtml
http://flenj.org/CAPS/rubrics.shtml

S

TV,

PLAN O, TX —Student-friendly Leveled Rubrics

LEVEL 1 & 2 SPEAKING RUBRIC

ver. 4.0
* Soore “Zero” for
arnples niot achieving
the Cops catagory

*Qops (0.5 - 1)

Not yet (1.5 - 2)

Good, But. . (2.5 - 3)

WOW (3.5 - 4)

complefe the
Task?

ja - performance attempts fo
) ) lcomplete task: does not meet
How well da you performance expectation

b - litile affempt ot detail, no
lelabaration

b - performance completes some
pspects of the fask: may/may not
meet performance expectaticn

b - Some details_little elaboration

ja - performance completes mast aspects
lof the task; meets performance

lexpectation

b - Many details_some eloboration

ja - performance completes dll aspects of]
[the task: mests performance expectation

b - Marry details & elaborates on almest
jall items

pauses
Understoed?  [listerner

b - has

ja — speaks with painfully long

&/or with prorunciation

pwhich impedes ability to be
How well are you Jnderstocd by sympathetic

repeated L1 inferference

[that causes corsistent
incomprehensibility

o - speaks with peticeable pouses
fo'or with prorunciation that_detrocts
from message; requires ef fort to be
pnderstood by sympathetic listener

b - has some |1 interference that
rouses considerable
ncomprehensibility

ju - speaks with noticeable pouses that do
Inat detract from message &or

prorunciation is acceptable for level;
leasily understoed by sympathetic listerer

b — hos a few instances of L1 interference
[that couse minor incomprehensibility

jo - speaks with gase & pauses ore
ratural &/ or pronunciation is acceptable
[for level; easily understood by

[sympathetic listener

b - has little to no instances of L1
interference that hawe no influence on

comprehensibility

a - U=

How extensive &

5 basic or non-relevart

rocabubary without sigrificont use

b - uses repefitive vocabulary from
[the current group

jof the current group

applicable i= your b - uses lists of words or

Vocabulery?  [formulaic phrases only: O to 1
[Flevoring, sequencing, &/or
[Fransition words gppropriate to
[Fask

b - uses formulaic phrases & some
kimple semtences with little flavoring.
sequencing, &'or transition words
pppropriate. to task

la - uses a variety of vocabulory from the
current group

b - uses formulsic phroses & simple

lsentences with some personalization; a

la - uses a variety of vocabulary from

mare thon 1 vocabubary group

{past/ourrerd/self-selected)

b - uses formuloic phroses &

[persondlized serfences: some flavering,

[few flowaring, sequencing &for transition
[words oppropriate to task

lsequencing, &'or transition words
lappropriate to task

How Accurate is
your language?

la - shows little control of target
Etruciures with no consistency

b - mapy errors moke messoge
incomprehensible, even for a
[ymipathetic listener

o - shows some control of farget
siructures with lithle corsistency

b - frequent errors affect
romprehension by sympathetic

istener

ju - shows _appropriate comirol of target
structures with some corsistency

I - ecosionad errers go not af fect
comprehension by sympathetic listener

la - shows sppropriate control of torget
[structures with no pattern of errors
[throughout

b - few errors_do not af fect
comprehension by sympathetic listener

I Mowice Lewel (Nof Yef & Good, But . . ] control: most accurate when context is very familiar; often relies on memorized phrases & tends to use them as lexical items without
awareness of grammatical structure; primarily reactive speakers to basic questions in predicable contexts; accuracy decreases when recombining &for personalizing formulaic
phrases; pronunciation, mtonation, & emphasis reflect pramarily L1; tends to resort to silence, L1, or repetition when asked to respond outside of previously taught contexts.

F Intermediate Level {Wow] control: will attempt to use tense appropriate to task: accuracy declines when expressing personal meaning &lor when atternpting complex structures.
which differ from L1; can handle a complication within famiiar contexts by asking questions and reformulating responses; pronunciation, intonation, & emphasis continue to be
nifuenced by L1 but o a decreasing extent tends to fall back to Novice chaactenistics in unfamiliar contexts or when complexity of task increases.

Plang ISD 2011-2012
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TV,

TSD WL Interpersonal Speaking Levels 1-2 Targeted Range Novice-Mid

TSD — Thompson S.D., CO - Leveled Rubrics by Mode

Excesds Expectations Mests Expediations Approaches Bxpectations Seiow Expeciations Total
Momice-High' & 7 Miowice-Wit £, 5 hoiced owe 4. 3 Moice ows 2 1
Task = | complee e sk by using @ vanety of = | compiete the task oy using some simpie | = | complete TE Esk by using memorzed = | compiete the sk by using only @ fes very
How well dao | complets the lzamed statemens and questons. camed statementsquesions. wonds and high fequency phrases. barsic memorized words.
taak? = Inespond sully and appropriatety o all or | = 1 respond adsquatsly 1o most parts of = | respond inadequately o SOME pans ofthe | = | Fespond incdequalssy 1 most parts of the
amesst all parts of the prompt. e prompt. prompt. prompL
= My ieas are supporied with exmmples = My ideas are supported wih same = My ieds are supporied with few sxamples. | « My id=as I not supporied with axamples.
and elaboration. ExAMpiEs.
Comprehensibility = | can be easily Idersiood. = | can be undersinod. = | £an be somewhat undersiood. = | can be undersiood orily with great efort
How well do others understand | = The message & dear. = The message is mostly ciear. = The message & partially dear. = The message is not cear.
me?
SN = | can urderstand a vaniety of simpie = | can understand some simpie questions | = | can understand memorized wonds and = | canoniy understand a fow basic memonzsd
How well do | understand QUeSHONS and answers. and answers. S0Me high fequency phrases. wonds.
okhers? » | someimes need repedtion. » |l ofen nesd repetiion. » | pflen nesd repstition. = | aiways nesd repeliion
Vocabulary Use = | consistently uss exensve vocaulany 1o | = | use adequate vocatuiary o compiste = | use limited andior repetitive vocabularny. = |use ednemely limited andior repetifve
Hiow extaraive and applicable ompiste Tie Lk e Es vOGEmary.
i3 miy vocabulary® = My native bnguage inlerferes.
Language Conirol = Tcomecty Use JRmMdc STuclres = Tuse grammaical Snuclures approprate | - | rarely USE gEmmatcal sTuchires = [0 mot Use grammatical Strucres
How accurats is my language? appropriate o e sk most of the Sme. 0 he sk some of i dme. approprate io fe Esic apempriate o he sk
= Emors do not interire. = Emors cccasionally interiene. = Emoes frequently intsrisre. = Ermors usually interfene
FluencyCommnication = | kesp the comversation going Wit afew | - | keep e comversation going wit some | = | hawe some difficully keeping the = |50 net kee the conversation gaing.
Strategies il e Comersaton gong. = | e may long pauses.
Horw weedll o | kessp the = I often ask for darifcation. = | somefimes ask for canfication. = | hawe frequent pauses.
conversation going?
TSD WL Interpersonal Speaking Level 3 Targeted Range Novice-High
Excssds Expectations Mests Expectations Approaches Expectations Balow Expeciations total
miemediate-Low: 8, 7 Miwice-High: 6, 5 Mowice-Mid: 4 3 Mice-Low: 2 1

Task
How well do | complate the
task?

* | comgiete the task by creating a vanety
of statements and questons.

respond fully and appeopriatedy o all or
amost all parts of he prompl
My ideas are supporiad with exampies
and elaboration.

* | compiete e task by using leamed
statemants and questions.

* | respond adequately 1o mast parts
of e prompL.

= My ideas ane supported with same
Exampies.

* | compiste Tie task by using some simple
lzamed statements and quastions.

* | respond inadequalely 1o some pants of
the prompt.

* My ideas are suppansd with few
EXEMmpies.

+ | compiete the sk by using memonzed
wands and high frequency phrases.

+ | respond inadequately to most parts of
e prompl

* My ideas are not supported wit
cEampls.

Comprehensiility
How well 3o ofhers

3N D2 easiy UNdersosd.
The Message S Cear.

* | can be undersioad.
= The message is mosty clear.

* | an be SOMEwhat understood.
* The message is partally clear.

* 1 Can be Unaersiond only it graal effoe.
* The message is not clear.

understand me?
Comgrehenzion » | zan easily understand a vanety of * | can understand a variety of smple | = | can understand some simple questons * | can understand memorized wonds and
How well do | understand senbences and questions. questions and answers. and answers. s0me high frequency phrases.
others? ® | ranely nesd repsttion * | somefimes nesd repsttion. ® | ofizn nesd repetiion. * | oft2n nesd repstiion.
Vorcabulary Use * | consisizntly use extensive vocabulary * | use adsquate vacabulary bo * | e limitzd andior repetiive vocabulary. * | use exremaly fmited andior repetiive
How axtensive and applicable 10 compieis the Esk. Complets the tasi woCabulary.
is my vocabulary? * My native language inerisres.
Language Control » | correctly use grammatical stuciures * | use grammasical sructures * | use grammatical syuctures appropriate * | rarety use grammatical stuctures
How accurats is my Fpropriaie o e task most of Tie time. apgropriatk o ihe task most of he 1o Tie a5k 0me of the me. SpOETiae to T sk
Language? ® | demanstrate emenging use of vert time. ® Ermors accasionaly interisre. * Ermors frequently intesfare.

fenses and some advanced grammatical
SIMICITES.
® Ermoes do not interfers.

* Emars rangy interizre.

FlusncyiCommunication
Strategies

How well do | keap the

comversation going?

* | keep the conversation going with wery
=W pauses.
® | sk for clariication in a variety of ways.

* | keep T conversation going with a
few pauses.
* | somefimes ask for clarfication.

* | keep Mg conversation going with some
pazes.
* | ofien ask for clanficaiion.

* | have some difficulty keeping the
connersation going.
* | have frequent panrses.

http://tsdwlistandards.wikispaces.com/T SD+new+district+rubrics
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Creating your Rubric

Did | complete the task?
(Language Functions)

What content did | use?
Vocabulary?
Elaboration?

How did | say it? Length,
support, organization

Level of accuracy? Risk?
(Conceptual - Partial)

How are knowledge and
understanding of the
target culture
represented?

Presentational Task (Writing or Speaking)




G Escribamos

Your Spanish teacher has asked you enter a writing contest sponsored by a
Spanish travel magazine titled, “Visite la mejor ciudad en Espana.” You decide
to write about the year that you and your family lived in Segovia, Spain.
Describe the city and what you can do there, but also what you did there when
you were younger. Include description of Segovia’s history, but also about
your activities (habitual and/or one-time) that made your year there a special
one to remember. See rubric below. (25 pts)

WRITING SCORING RUBRIC 5 4 3 2 1

Paragraph is comprehensible, describes activities, describes Segovia

Paragraph is organized, includes transitions

Paragraph has a variety of vocabulary, multiple topics

Paragraph has elaboration, sentences with multiple-parts, transitions, organizations

Level of accuracy (below level - at level - above level)

Ex.Cr. Paragraph shows risk: creativity, variety of structures

Comment: SCORE: /25




3 4

The Goals for this session are...

1. | know 2.1 can use 3. | have 4. | will be
where my targeted strategiesto | able to ADD
students are CAN-DO expand my Risk-Taking
and what Statements students’ and
they need to to design use of the | Personalization
be able do to | units, lessons target to rubrics used
get to the and language. for
next level. assessments. assessment.
Targeted Student Elaboration Risk-Taking
Proficiency CAN-DO ... and
Level? Text-Type Personalization




Designing Rubrics that Measure
Proficiency and Student Growth

Linda L. Egnatz @miprofeAP
Lincoln-Way North H.S.
Frankfort, IL
www.lindaegnatz.com



